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Abstract — Giftedness is frequently not evenly distributed throughout all intellectual spheres; an individual may
excel in solving logic problems and yet be a poor speller; another gifted individual may be able to read and write at a
far above average level and yet have trouble with mathematics. It is possible there are different types of giftedness
with their own unique features, just as there are different types of developmental delay.

Giftedness may become noticeable in individuals at different points of development. While early development (i.e.
speaking or reading at a very young age) usually comes with giftedness, it is not a determinant of giftedness. The
preschool years are when most gifted children begin to show the distinctive characteristics mentioned above. As the
child becomes older, classes that are 'too easy' and emotional issues may slow or obstruct the rate of intellectual
development.
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INTRODUCTION focused on the areas where the child is less able.
Parents of such children should provide them with
These children are usually successful academically, recognition of their abilities, risk-taking opportunities,

and identified as gifted at school. They are high advocacy, and family activities to challenge the child.
achievers and perfectionists who seek for other Family counseling may also be a good option. These
people’s approval. The problem, however, is that with are self-confident and independent children that are
time they often get bored and devote minimum effortto ~ successful academically, motivated, goal-oriented,
achieving. At home these gifted children need and responsible. At home, such gifted children need
independence and freedom of choice, as well as time family support, advocacy, family activities and
for personal interests, and risk taking experiences. opportunities related to their interests. They should
be allowed to have friends of all ages, and have no
This personality type includes very creative, but often time or space restrictions.
frustrated or bored, gifted children. They question the
systems around them and are often rebellious Each subtype of giftedness can be strongly
because their abilities are unrecognized. Impatient, pronounced in one personality. At the same time,
direct, and competitive, such children have low self-  combinations are possible since the subtypes are not
esteem. They need acceptance, understanding, and mutually exclusive. So, a gifted or talented child may
advocacy from the parents. Family activites and possess the characteristics of more than one type of
positive examples of behavior are what the family  giftedness.
should provide for such gifted children.
The personality type may change with time as the
These gifted children are angry and depressed  child grows and develops. Therefore, the parents
because the school system does not recognize their should be attentive to their gifted children in order to
abilities, and does not address their special provide timely support and advocacy.
educational needs. That is why they resist the system
by refusing to complete school assignments or to Autonomous and successful personality types of a
attend school. Being considered average or below gifted child are usually easy to recognize and deal
average, they have poor self-esteem, are defensive with. The achievements of these children cannot be

and self abusive. Professional counseling is unnoticed. Challenging, underground, double-labeled
recommended for such children. and dropout personalities of gifted children require

special attention. They should be recognized as early
This type of gifted child is often unrecognized because =~ as possible for the parents to know what measures

these children have a physical, emotional or learning
disability. Adults fail to notice giftedness due to being
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should be taken to address all the special needs of
such children

Intellectual giftedness is an intellectual ability
significantly higher than average. It is different from a
skill, in that skills are learned or acquired behaviors.
Like a talent, intellectual giftedness is usually believed
to be an innate, personal aptitude for intellectual
activities that cannot be acquired through personal
effort.

REVIEW OF LITERATURE

Multiple intelligences have been associated with
giftedness or overachievement of some developmental
areas (Colangelo, 2003).Multiple intelligences has
been described as an attitude towards learning,
instead of techniques or strategies (Cason, 2001).

There are said to be eight Intelligences, or different
areas in which people assimilate or learn about the
world around them: interpersonal, intrapersonal,
bodily-kinesthetic, linguistic, logical-mathematical,
musical, naturalistic, and spatial-visual. If the Theory of
Multiple Intelligences is applied to educational
curriculum, by providing lesson plans, themes, and
programs in a way that all students are encouraged to
develop their stronger area, and at the same time
educators provide opportunities to enhance the
learning process in the less strong areas, academic
success may be attainable for all children in a school
system.

Howard Gardner proposed in Frames of Mind
(Gardner 1983/1994) that intellectual giftedness may
be present in areas other than the typical intellectual
realm. The concept of multiple intelligences (MI)
makes the field aware of additional potential strengths
and proposes a variety of curricular methods.

Gardner suggests Ml in the following areas: Linguistic,

logico-mathematical, musical, spatial, kinesthetic,
interpersonal, intrapersonal, naturalistic and
existential.

Identification of gifted students with Ml is a challenge
since there is no simple test to give to determine
giftedness of MI. Assessing by observation is
potentially most accurate, but potentially highly
subjective. Ml theory can be applied to not only gifted
students, but it can be a lens through which all
students can be assessed. This more global
perspective may lead to more child-centered
instruction and meet the needs of a greater number of
children (Colangelo, 2003).

MATERIAL AND METHOD

According to DMGT theory, "one cannot become
talented without first being gifted, or almost so". There
are six components that can interact in countless and
unigue ways that fosters the process of moving from
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having natural abilities (giftedness) to systematically
developed skills.

These components consist of the gift (G) itself, chance
(C), environmental catalyst (EC), intrapersonal catalyst
(IC), learning/practice (LP) and the outcome of talent
(T). It is important to know that (C), (IC), and (EC) can
facilitate but, can also hinder the learning and training
of becoming talented. The learning/practice is the
moderator. It is through the interactions, both
environmental and intrapersonal that influence the
process of learning and practice along with/without
chance that natural abilities are transformed into
talents.

In Identifying Gifted Children: A Practical Guide, Susan
K. Johnsen explains that gifted children all exhibit the
potential for high performance in the areas included
in the United States' federal definition of gifted and
talented students:

The term "gifted and talented" when used in respect
to students, children, or youth means students,
children, or youth who give evidence of high
performance capability in areas such as intellectual,
creative, or leadership capacity, or in specific
academic fields, and who require services or
activities not ordinarily provided by the school in
order to fully develop such capabilities.” (P.L. 103—
382, Title XIV, p. 388)

This definition has been adopted partially or
completely by the majority of the states in the United
States. The majority of them have some definition
similar to that used in the State of Texas, whose
definition states

“[The phrase] "gifted and talented student" means a
child or youth who performs at or shows the potential
for performing at a remarkably high level of
accomplishment when compared to others of the
same age, experience, or environment, and who

. exhibits high performance capability in an
intellectual, creative, or artistic area;

. possesses an unusual
leadership; or”

capacity for

The major characteristics of these definitions are (a)
the diversity of areas in which performance may be
exhibited (e.g., intellectual, creativity, artistic,
leadership, academically), (b) the comparison with
other groups (e.g., those in general education
classrooms or of the same age, experience, or
environment), and (c) the use of terms that imply a
need for development of the gift (e.g., capability and
potential).

IQ scores can vary for the same person, so a person
does not always belong to the same IQ score range
each time the person is tested. (IQ score table data
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and pupil pseudonyms adapted from description of
KABC-II norming study cited in Kaufman 2009.

Pupil KABC-11  WISC-111  WJ-111
A 90 95 111
B 125 110 105
C 100 93 101
D L6 127 118
E 93 105 93
F 106 105 105
G 95 100 90
H 112 113 103
I 104 96 97
J 101 99 86
K 81 78 75
L L6 124 102

Many schools use a variety of assessments of
students' capability and potential when identifying
gifted children. These may include portfolios of
student work, classroom observations, achievement
tests, and 1Q test scores. Most educational
professionals accept that no single criterion can be
used in isolation to accurately identify a gifted child.

One of the criteria used in identification may be an IQ
test score. Until the late 1960s, when “giftedness” was
defined by an 1Q score, a school district simply set an
arbitrary score (usually in the 130 range) and a student
either did or did not “make the cut”. It is no longer
accepted today in academic circles; however, it's still
used by many school districts because it is simple and
not entirely without merit. Although a high IQ may have
fallen out of favor as a measure to define giftedness,
the fact remains that, if a student has a very high IQ, it
is a significant indicator of a student's academic
potential (Gross, 2004). Correspondingly, if a student
scores highly on an 1Q test, but performs at an
average or below average level academically, this
warrants further investigation.

CONCLUSION

Generally, gifted individuals learn more quickly,
deeply, and broadly than their peers. Gifted children
may learn to read early and operate at the same level
as normal children who are significantly older. The
gifted tend to demonstrate high reasoning ability,

creativity, curiosity, a large vocabulary, and an
excellent memory. They can often master concepts
with few repetitions. They may also be physically and
emotionally  sensitive, perfectionistic, and may
frequently question authority. Some have trouble
relating to or communicating with their peers because
of disparities in vocabulary size (especially in the early
years), personality, interests, and motivation. As
children, they may prefer the company of older
children or adults.

Giftedness is frequently not evenly distributed
throughout all intellectual spheres; an individual may
excel in solving logic problems and yet be a poor
speller; another gifted individual may be able to read
and write at a far above average level and yet have
trouble with mathematics. It is possible there are
different types of giftedness with their own unique
features, just as there are different types of
developmental delay.

Giftedness may become noticeable in individuals at
different points of development. While early
development (i.e. speaking or reading at a very
young age) usually comes with giftedness, it is not a
determinant of giftedness. The preschool years are
when most gifted children begin to show the
distinctive characteristics mentioned above. As the
child becomes older, classes that are 'too easy' and
emotional issues may slow or obstruct the rate of
intellectual development.

Many gifted individuals experience various types of
heightened awareness and may seem overly
sensitive. These sensitivities may be to physical
senses such as sight, sound, smell, movement and
touch. For example, they may be extremely
uncomfortable when they have a wrinkle in their sock,
or unable to concentrate because of the sound of a
clock ticking on the other side of the room.
Sensitivities of the gifted are often to mental and
emotional over-awareness. For example, picking up
on the feelings of someone close to them, having
extreme sensitivity to their own internal emotions, and
taking in external information at a significantly higher
rate than those around them. These various kinds of
sensitivities often mean that the more gifted an
individual is, the more input and awareness they
experience, leading to the contradiction of them
needing more time to process than others who are
not gifted.

Hypersensitivity to external or internal stimuli can
resemble a proneness to "sensory overload", which
can cause such persons to avoid highly stimulating,
chaotic or crowded environments. This kind of highly
sensitive nature has also been called
"overexcitability" by Kazimierz Dabrowski. Some are
able to tune out such unwanted stimulation as they
focus on their chosen task or on their own thoughts.
In many cases, awareness may fluctuate between
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conditions of hyperstimulation and of withdrawal. (An
individual's tendencies to feel overwhelmed are also
affected by their extraversion and introversion.)

These conditions may appear to be very similar to
symptoms of hyperactivity, bipolar disorder, ADHD,
autism-spectrum conditions, and other psychological
disorders, but are often explained by gifted education
professionals by reference to Kazimierz Dabrowskis
theory of Positive Disintegration. Some researchers
focus on the study of overexcitabilities.
Overexcitabilities refer to ways people, both children
and adults, understand and experience the world
around them (Gross 2008). The more channels of
overexcitabilities that are open to receive the
information or stimulus, the stronger or more intense
the experience is.

According to Gross (2008), an individual response to a
stimulus is determined by his/her dominant
overexcitability. Overexcitabilities are expressed in five
dimensions:  psychomotor, sensual, intellectual,
imaginational, and emotional. These dominant
channels of acquiring information differ by quantity in
some individuals.
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